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Site context and highlights

Mark Oliphant College B-12 is a Birth to Year 12 School. Our 2018 enrolment was 1538 from 55 different cultural backgrounds
across the entire site comprising five sub-schools, Children's Centre (Pre-school), Early Years (Foundation to Yr 2), Primary
Years (Yr 3-6), Middle Years (Yr 7-9) and Senior Years (Yr 10-12). At Mark Oliphant College, we provide a consistent whole
school approach to teaching Literacy with the following priorities as a focus. Effective literacy skills form the foundation upon
which all learning is built by developing independent life-long readers and writers who comprehend and communicate
effectively. Improved reading outcomes within a culture of high expectations. All students having access to high quality literacy
opportunities that support them to become balanced readers. These priorities have been supported through teacher training
and development opportunities which have focused on quality data analysis processes, student agency and reading
comprehension training across the entire site.

Our College also offers an extensive range of VET options allowing our young people to gain employability skills in their career
preferences whilst completing their SACE. MOC also offers VET courses exclusively for our students on campus. These
include Certificate Il in Kitchen Operations along with Certificate Il in Sport & Recreation and Game Design Foundations. 97 of
our students participated in a variety of courses made up of full and partial completions, 19 of these students completed a
Certificate Il qualification in 2018. 10 students who completed their SACE also studied VET and 23 students would not have
done so without VET in the SACE. Certificate Il in Sport and Recreation is offered through the South Australian Aboriginal
Sports Training Academy (SAASTA). The success of our academy has been a significant component in the SACE completion
rates for our Aboriginal students which included 5 successful students.

18 students participated in an Australian School-based Apprenticeship or traineeship endorsed by the school in 2018. The
introduction of Pedal Prix was a highlight for Middle Years.

Our Children's Centre offers a wide-range of programs in response to our diverse community, with the intention of supporting
early childhood development and parenting.

A broad range of playgroups targeted toward parents, babies, toddlers and pre-schoolers have been highly utilised (on average
45 families each week), leading to families engaging in parenting programs, occasional care, preschool and other therapeutic
programs and/or supports. Our integrated Preschool (80 children) and Occasional Care (50 children) program has also again
been highly utilized, catering for children 0-5 years. Our Occasional Care program has provided a crucial bridge for families into
our Centre, particularly for those who are vulnerable. Families are able to build strong and trusting relationships with staff which
have proven to be a platform for engagement with other programs such as Circle of Security, Bringing up Great Kids, Connect
and Play, Fussy Eating, Toileting and more. Our Occasional Care program has continued to provide an important context for
identifying children/families in need of intervention programs. This year 38/80 of our preschool children have been eligible for
support through the Preschool Support Program, with a large number of these children identified earlier through Occasional
Care and Playgroup, providing smoother transition to preschool and intervention pathways planned sooner.

We were most proud to be recognised for our work in STEM and learning innovation. Greater urbanisation in our local area has
meant that there are fewer natural, open spaces for children to play. We began our Bush Kindy program at Para Wirra last year
to provide children and families with the opportunity to freely access nature — and as a way of best meeting their social and
emotional needs, as well as supporting their speech and language development, relationships, STEM thinking, intellectual
learning and development of learning dispositions. Our research in this area was presented at state and national level, including
the ‘Investigate-Innovate-Create’ Nature Play SA Conference and the Early Childhood Australia Conference in Sydney among
others. We also established a Bush Playgroup this year, to make this program accessible to children from birth.

Our increase in collaboration between Children’s Centre and Foundation year of school has resulted in significant shift in
pedagogy and a high level of continuity between the programs. Play has returned to the Centre of the curriculum, with both
indoor and outdoor learning opportunities plentiful. Educators have engaged in shared inquiry and professional learning to
support greater capacity to program, assess and evaluate children’s learning in play contexts, with a focus on wellbeing and
literacy.
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Governing council report

The 2018 year has seen many positive changes to Mark Oliphant College with the appointment of our new Principal Mr Kym
Grant. A newly developed Site Improvement Plan, and the ongoing development of policies and processes to support our
College directions has set our improvement agenda for the next three years. The training provided by our Department in
relation to governance of our College and the role our Council plays in this will further support our College in attaining its long
term goals.

Governing Council assisted through our fundraising to support a variety of requests across sub-schools with one main support
being the funding of transport costs for the Year 6 Arbury Park Camp. Fundraising committee led by Allie Shaw organised the
Cookie dough fundraiser, Sports Day BBQ and the Children’s centre BBQ. Thank you also to the staff of Mark Oliphant for the
continued purchasing of Cadbury chocolate sales where all money raised go back into supporting requests from sub schools.
The Fundraising committee is looking forward to 2019 and is already in discussions about the best way to support the school by
investing in the most positive and productive fundraising events.

As a Council we have a commitment in supporting the school and school community, and will continue working with the school
to make a better learning and working environment for all.
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Quality improvement planning (preschool)

Four priorities were identified through our 2017 self-review including:
1. Continuity of learning

2. Involvement

3. Learner growth

4. Community partnerships

This lead us to research, ‘How can our environment promote high levels of involvement which foster improved learning
outcomes for all children?’

Our goal through priority one was for educators and leaders across Children’s Centre and Foundation to develop a shared
philosophy to foster strong continuity of learning. We were most fortunate to continue participation in the Peachey Partnership
Wellbeing, Transition and Continuity of Learning Project. Through this project funding enabled release time for educators and
leaders to consider child and family wellbeing, engage in professional learning conversations and inquire into practice in order
to change and improve the transition experience for our community. We began the year with Responsive Relationships
Professional Development involving SSOs/teachers from occasional care/preschool/school. This was a big step toward a
shared pedagogy with a focus on wellbeing. Our 2017 work to develop a B-6 literacy plan lead us to form a PLC focussed on
continuity in reading pedagogy. We devised an inquiry question ‘How can continuity of literacy learning from preschool to
school support a strong sense of wellbeing’ to guide our continued research.

The improved collaborative partnership between school and prior to school educators has resulted in year-long planning for
transition. Observations during formal transition visits were such that children were very excited and comfortable; the stress
which can be experienced was not present. Children were observed introducing their families to their teachers on the first
formal orientation visit — it was evident the children already had ownership of their new environment and relationships. A child
who has a diagnosis of ASD who has experienced high levels of anxiety pushed his mother out of the classroom and said
goodbye.

Our pedagogy will continue to align. We have plans to continue a focus on nature pedagogy into foundation, with the hopes to
create rituals which support children’s wellbeing and continuity of learning.
Our pedagogy will continue to align. We have plans to continue a focus on nature pedagogy into foundation, with the hopes to
create rituals which support children’s wellbeing and continuity of learning.

Our focus on increasing children’s involvement levels saw educators engage in PD to further support their knowledge and
practise in responding to children with special rights, in addition to greater trauma informed practice. Educators continued to
research their role in the early childhood STEM environment, building upon their skills in nature pedagogy through our bush and
beach kindy programs, in addition to incorporating greater digital technology. Our Occasional Care program became a focus.
Data collected through the Involvement scale in the Reflect Respect Relate resource showed periods of ‘no activity’ for some
children, while others were highly involved. This provides us with a ‘niggle’ — how is our environment providing opportunities for
our vulnerable babies and toddlers, while also challenging those whose development is ‘on track’? We identified a need to
further develop children’s dispositions for learning, with a focus on curiosity. Our goal was to increase the involvement of our
babies and toddlers, promoting powerful learners within our integrated environment. We researched the effect of heuristic play,
natural, loose parts and the outdoors. In addition, we reflected on the need for risk in play for babies and toddlers with our
families. Observations revealed this pedagogy increases involvement levels and intellectual thinking for our youngest children
in the
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Improvement planning and outcomes (school)

The College has dedicated much time and energy in developing its Priority Directions for the 2018/19 in collaboration with all
in our educational community. Leaders, Teachers and School Services Officers at our site have embarked on a process of
pedagogical reform. We have realigned, refocused and re purposed the College's learning and improvement planning culture.
We have aligned our SIP and QIP to ensure a seamless transition between all sub schools, where a common pedagogical
approach i.e.. Student Agency. We are beginning to see a strong and contemporary approach to teaching and learning to
promote critical and creative thinking and pose questions The resultant co-designed document will ensure a focused and
sustainable improvement agenda is maintained. Our three key priority areas:

1. Developing Expert Learners

Much time and effort has been dedicated by staff to trialling aspects of student agency in the classroom. It is clearly evident
that we are beginning to witness a higher level of student engagement with the work. This coupled with 69% of our student
cohort demonstrating progress in 2 or more of their subjects over the 2018 year again highlights a culture of continuous
improvement is beginning to pervade our school community.

2. Developing Expert Teaching

The school has implemented a new data management system. The platform allows staff to access a range of achievement
data and attendance rates for each student or child in the school. Opportunities for staff to disaggregate cohort data and to
compare teachers success rates have been incorporated int0 the system. The system provides opportunities to determine
student achievement rates and to triangulate the varying data sets as well as identify the possible strategies for intentional
teaching practices. Whist some staff are using the data intentionally and designing approaches accordingly the majority of staff
have highlighted the need for significant professional development in this area

All staff are engaged in a professional development process that will be informed by quality and readily accessible data
promoting a culture of accountability and ongoing improvement in student achievement and professional growth. We have
continually reviewed our professional support programs over the 2018 year and we have met our proposed targets i.e.100% of
staff effectively utilising the PDP and participating in regular Pro chats for their development. Our processes will be further
enhanced with the introduction of the Growth Coaching Model incorporating both staff coaching and mentoring as key features
in this process as well as staff being engaged in regular self-reviews of their student achievement data and student surveys,
which is documented and informs their professional growth and development.

3. Strengthening Community Connections

Much time and resources have been re directed to ensure the roll out of the parent portal on Daymap will occur early 2019.
Parents will appreciate the in-real time access to achievement data pertaining to their students and this will be further
developed over the coming two years.

In addition parent engagement is fostered through a range of strategies including: social media platforms, meet and greets,
various parent information afternoons and evenings and regular newsletters. The School Governing Council also provides an
important mechanism for parent and community input into the strategic direction and performance of the school.

Parent and students are provided with written reports four times each year and formal parent teacher interviews are conducted
twice a year. Parent-teacher contact is encouraged outside the formal interview times as required or requested.
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Performance summary

NAPLAN proficiency

The Department's Standard of Educational Achievement (SEA) is defined as children and young people
progressing and achieving at or above their appropriate year level. For NAPLAN, this is students achieving in
proficiency bands one or more above the National Minimum Standard for Reading and Numeracy. The graph
below identifies the percentage of non-exempt students enrolled in the school at the time of NAPLAN
testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the Department's
SEA for Reading and Numeracy.

Reading

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September

2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than

six across all cohorts.

Numeracy

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September

2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than

six across all cohorts.
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School performance comment

Senior School

64% of students enrolled in February and 93% of those enrolled in October, who had the potential to complete their SACE, did
go on to successfully complete their SACE.

For SACE Stage 1 and 2 subjects in 2018, 72% of students successfully completed their Stage 1 Personal Learning Plan, 96%
of students successfully completed their Stage 1 literacy units, 61% successfully completed their Stage 1 numeracy units, and
98% successfully completed their Stage 2 Research Project.

Ninety-three percent of grades achieved in the 2018 SACE Stage 2 were C- or higher which is a significant improvement on
2017 results. 29% of students completed SACE using VET, and there were 54 students enrolled in the Flexible Learning
Options program in 2018.

Literacy

Our Running records data reveals 54% of year 1 and 65% of year 2 students demonstrated the expected achievement against
the SEA. This result represents little or no change against the historic baseline average for years 1 and 2.

The NAPLAN reading results,indicate that 64% of year 3 students, 51% of year 5 students, 49% of year 7 students, and 40% of
year 9 students demonstrated the expected achievement. This result represents an improvement at years 3 and 9, little change
at year 5, and a decline at year 7.

Between 2016 and 2018, the trend for year 9 has been upwards, from 31% in 2016 to 40% in 2018.

For those students who achieved in the top 2 NAPLAN proficiency bands in reading, 36%, or 5 of 14 students from year 3
remain in the upper bands at year 5 in 2018, 50%, or 4 of 8 students from year 3 remain in the upper bands at year 7, 12.5%, or
2 of 16 students from year 3 remain in the upper bands at year 9, and 67%, or 4 of 6 students from year 7 remain in the upper
bands at year 9 in 2018.

Numeracy

In 2018, our results in NAPLAN, indicate that 44% of year 3 students, 50% of year 5 students, 51% of year 7 students, and 44%
of year 9 students demonstrated the expected achievement against the SEA. This result represents an improvement at years 5
and 9, at year 3, a decline, and at year 7, little or no change, from the historic baseline average.

Between 2016 and 2018, the trend for year 5 and 9 has been upwards, from 39% in 2016 to 50% in 2018, and 30% in 2016 to
44% in 2018, respectively.

In 2018, 5% of year 3, 3% of year 5, 4% of year 7, and 3% of year 9 students achieved in the top 2 NAPLAN numeracy bands.
For year 3, this result represents a decline from the historic baseline average.

For those students who achieved in the top 2 NAPLAN proficiency bands in numeracy, 12.5%, or 1 of 8 students from year 3
remain in the upper bands at year 5 in 2018, 25%, or 2 of 8 students from year 3 remain in the upper bands at year 7, 29%, or 2
of 7 students from year 3 remain in the upper bands at year 9 and 50%, or 3 of 6 students from year 7 remain in the upper
bands at year 9 in 2018.
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Client opinion summary

Our Preschool: 22 responses were collected. Results from our Parent Opinion Summary were again favourable,
with results indicating families were overall very happy with our service, responding with strongly agree or agree on
majority of questions. Again, an area of perceived weakness fell in the area of family participation in decision
making. We continue to build upon our strategies implemented over previous years, where we hold 4 family days
per year to gather family opinions and feedback, in addition to invitations to volunteer or join Governing Council.
We continually reflect upon what our families tell us through informal conversation. An example of this is as follows.
As the year progressed, families expressed to us that they were feeling nervous about the transition to school. We
conducted a survey and collated what their concerns were. We then wrote a newsletter providing information to
ease these concerns. We also held a family 'School Adventure' morning where we invited families to a tour of the
school, and arranged a Q & A session with the Head of Early Years. We also reviewed our Statement of
Philosophy, gathering the views and opinions of families through artwork, surveys, conversations and more, which
families participated in strongly. Our volunteers helped to display this information and new Statement of Philosophy.
We also put out varied forms of surveys and questionnaires for families, with a bold title 'We Need Your Input', 'We
Want Your Opinion' etc. We have found that families participate well in these initiatives, but may still not be aware
that they are contributing via these methods. Our Facebook page is extremely popular, and has been used to
communicate and ask for feedback. We have also offered evening and afternoon sessions to seek feedback and
make joint decisions regarding our bush and beach kindy programs, which were poorly attended, showing us that
the more formal approaches toward gathering feedback and making joint decisions are not popular. This was
reiterated through our Nature Play SA parent sessions which were organised as a result of parent feedback.
Communication with families continues to be an area we do struggle with. We utilise social media, text messages,
email, surveys, newsletters, meetings, information sessions, exhibitions of learning, displays, playgroups, parenting
groups and more, however we continue to receive feedback from a small number of families that they are not
included. We continue to survey families on which communication methods suit them best and take action
accordingly. We have had strong family involvement in our programs this year. We will continue to encourage
family involvement and seek opinions through a variety of forums.

Parent satisfaction with the School has seen ongoing improvement. The overall improvements in the number of
agree responses are attributed to a range of initiatives including: regular communication with parents via
newsletters, Facebook, class Dojos, an improved grievance procedure, a greater focus on individual student
engagement and resiliency, clear and accessible policies, clear and well publicised School directions and ongoing
facilitation of our communications strategy.

All other indicators showed an improvement in positive responses from 2% to 10%.

The highest positive responses, a total of 82% of parents said that “I can talk to my child’s teachers about my
concerns” and the “school looks for ways to improve” (75%).

Some parents did express concerns regarding the behaviour management of students as well as issues pertaining
to bullying and harassment.

For our students, one of the highest responses was 78% for “my teachers expect me to do my best”. This reaffirms
our School’s developing culture of having high expectations of both staff and students.

The highest disagree response in 2018 from students was for “student behaviour is well managed at my school”
with 37% of students disagreeing or strongly disagreeing. Our Student Leadership group has begun consultative
work in reviewing our Code of Conduct for all students, staff and parents to be distributed throughout the

School. This coupled with a revised Student Behaviour Management policy with a greater focus on student
responsibility has seen the number of suspensions reduce over the 2018 year. Further work on this will be
conducted throughout 2019.

Staff have been surveyed in a variety of forums as the school begins to refocus and realign itself to ensure clarity of
direction. The Site's Perspectives Survey highlighted a variety of perceived issues as it related to leadership,
decision making, communication, and change and will form part of the overall improvement agenda for the College
in the 2019 year.
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Destination comment

As a site we experience a high level of transiency, this being reflected in the significant number of students who
transfer interstate/overseas or to another government school throughout the year. As a site however, we recognise
the need to review our exit processes to monitor student student destinations more closely as we still have a
disproportionately high number of unknowns.

Relevant history screening

Mark Oliphant College ensures compliance with the Departmental criminal history screening verification by:

« Sighting and recording clearance information on EDSAS

« Verifying the identity of first time visiting DECD, CAHMS, Families SA and other support agency employees and
noting verification next to their name in the site’s sign in book

« Establishing shared-use agreements with community groups

* Maintaining the accuracy of screening information on EDSAS










wasjsa-j|as asealoul o} padojansp
sweibouid Buiaq |[am [njssaoong

'sieak Aiewid pue Alze3 ayy ul pajuiodde ale s10j|@sunod [00YoSs

(s1geaidde
1) Joj|asunod jooyds Asewid

S1uUdpN1S pPalyI8 104 SBW02IN0 panosdu)

(pa4inbau
se) Suijyodal jooyds 1sijenads

juswanoidwil
djeljsuowap ejep | JA pue 30VS

"S8Wo2N0 anosdwi 0} snooy e sem Buipjing
Ayoedes a010pJOAN SHSB) BulliojSuBl) U0 SNO0) B UM UOIIEJUSLUNOOP WNINOILUND
Se ||am se s||xs Aoela)| ul Juswanoidwi 0} uonejal Ul 4eys Joddns 0) pasn a1am spun4

Suipunj sjooyas 4929

Ssaualeme |einjjnd pasealou|

‘'sieaA Ape3 pue anua) s,ualpiyd ayy ul Ajlunuoddo abenbue| euiney

SaAllenul
sweJ8oud sa8en8ue| [euidlioqy

Suipuny
Aseuonaiasip Jay1o

-ssalboid

0} uonejal ui siapinoidales/sjualed
UJIM UOIIBOIUNWILLIOD JO3lIp pue
sjuapn)s ||e jo Buloyuow [enpiAlpul

's|Is Aoelawnu pue Aoelayl] anosdwi 0y Ajunuoddo
ay} sannouyip Buiwies] yum syuapnis papiroid poddns dnoub jjews pue ssep uj

‘Juswanoldwi Aoeiay] punole papoddns aq 0} SJUSPN)S JO Jaquinu e 1o}
Ayunpoddo ay} papinoid Buipuny SyYdy “8ls aliua ay} ssosoe pyoddns pajabie) se [jam
Se s1eaA Joluag ay} ul weiboud ] SyvS 9y} ybnouiy) papoddns asam sjuapnis |S1Y

‘|lom se
B)IS UO JAYIONA YINOA Ino Aq papoddns asam sjuapnis 014 g "siapinoid [ewaixa 9 Aq
pauoddns asam Aay] "sjuapnis suondQ Buiuiea a|qixs]4 Se paj|oIud aJom SjuapnIs Z9

WINN21IINY UelesIsny

sjuapnis ||e
Joj Suipuny weidoud

juesd
sa13|nN2141p Suluies| yum syuapnis
sAemyied aAijeusalje Supjel syuapnis
j1uawdojanap
pue daueuajuiew a3endue| 15414
1Joddns sieah Aluea Suipnpoul
Adeuayl| pue Adesowinu e
sjuapnis |euiSuoqy e
SJUSpN)S Pale|oSI pue |euns e
10} s3wW 02310 panosdu|

sjuapnis jo sdnoud
Joj Buipuny paiadie]

"JOVS J18u
POABIYOE SJUSPNIS JOVS PaUIPOW ||y

'81.0Z inoybnoJy) sanijigesip
ypm sjuapnis poddns 0} g0z uibaq o) paysi|gelsa uonysod Jojeuipioo)) "salji|igesip jo
s|ena] BuikieA ypm payuapl pue palLIaA sjuapnis 1oy 969)|00 alua ayj ssoloe poddng

sanyjiqesip
Y1IM SIUSpPN]S 10) S3W02IN0 panosdu)

*a)Is
ay) ssouoe sjaAg| Aoelay] panoiduw)

'ssaooud Bujjjans] ay) Buipoddns yeys padx3 "yeis ||e 104 bulj|aas] punose
juswdojanap pue Bujuiel] ‘ue|d juswanocidw] 8IS S,8)S aY} UIYIm snooy Aoelay]

109|e1p Jo aSenSue| |euonippe ue
Y1IM SIUSPNIS 10J S3W02IN0 panosdu)

‘passalboud Jeak se "wy uonoajiey Jo
asn ssa7 ‘pasiwiuiw sajel uoisuadsng

*sinoineyaq panoidwi uo Buisnoo) Wooy Uoioapay ayj ul
Is|iym sjuapnis poddns diysiapean 'syealq ul pue awl) uossa| Buunp asn jo Aouanbayy
yim pajeroosse ejep Buibeuew Buipnjoul Wooy uoioalay 8y} Jo sn panuiuod

juawoas8e8ua
pue juawa8euew Jnoireyaq panosdw)

SJUBPNIS |ENPIAIPUI
Joj Buipuny paladie]

S3W02}1N0 3saYy} SpJemo) apew
ssa430.d 10 panaiyoe sawonno

S3W021N0 (Y3S) JUSBWAAIYIY |BUOIIRINPT JO PIepUER)S
JueAd|aJ ay) anosdwi 03 pasn sem Suipuny 8T0Z Yl Moy aq1asap Ajjaug

(@1s ayy 03
9|qedidde auaym) Aso3aied g Ja1)

uoliypes
Suipuny z 1311

*poddns Jay3ins INOYM SIWOIIN0 PaJISIP 3y} UIeIqo 03 AjR)1|un a4e oym sjuapnis Joddns 03 S304n0saJ [euolppe sapiaoid Sujpuny Z 43l 1,

«1odaJ Buipuny z 431] :30dau |enuue |ooyds 8T0T




